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Introduction 
 

For the 2011-2012 academic year, five of the ZULO’s were assessed in University 

College. For Technological Literacy, some pilot assessments were added, but the 

curriculum of COL270 is still undergoing revision, so full assessment data will only be 

collected in the 2012-13 academic year.  

 

As in previous years, each of the sequences has primary responsibility for one or two of 

the outcomes, but for several of the outcomes, we are now collecting assessment data 

from more than one sequence, so we are starting to build a broader picture of our 

students’ skills across the COL program.  

 

2011-2012 included assessment of English Language (reading and speaking), Global 

Awareness, Information Literacy, Leadership and Critical Thinking and Quantitative 

Reasoning. 

 

 

ZULO/MALO Assessed 
 

Language - ZU graduates will be able to communicate effectively in English and Modern 

Standard Arabic, using the academic and professional conventions of these languages 

appropriately. 

 

COL120 – Group Projects 

3. Speaking  

 

COL155 – Common Reading/Writing Assignment 

1. Reading 

 

Assessment Method & Point 

 

Spring 2012: 181 students (161 female, 20 male) were assessed for Language – 

Speaking through the group presentation (group as well as individual marks given) in 

COL120. 

 

Spring 2012: 940 students in COL155 (global II) were assessed on the reading indicator 

of the language outcome, and global awareness. The assessment included objective 

questions for the reading component, and an essay for the global awareness component.  

 

Target 

 

Spring 2012:  

COL120 – 80% mid-beginning 

 

Spring 2012: 

COL155 – 80% high-beginning  
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Findings & Analysis 

 

 

 
 

For the speaking assessment in COL120, 93% of all students achieved the target of mid-

beginning. The results were overwhelmingly positive. 

 

 

 
 

The results of the COL155 assessment showed that 96% of students were at developing 

or accomplished level for Language – Reading, and 60% of students were at developing 

or accomplished for Global Awareness. These scores were much higher than anticipated 

and suggested that we needed to re-evaluate the assessment measure to deliver more 

accurate results. 
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Communication & Dissemination of Results 
 

Assessment activity and results, as well as curriculum issues, are regularly discussed in 

department meetings. Small working groups develop proposals and plans based on the 

findings, then these are presented and discussed with the full department to build 

greater consensus. 
 

Actions & Follow-up 
 
During 2011-12 there was a major curriculum revision for the language sequence, shifting the 
focus of the courses to include greater emphasis on reading and fewer assessed writing 
assignments. This was based on input from consultants, as well as consensus within the Dept of 

Languages faculty, that this would allow for more attention to quality, better cohesion between the 
courses, and would allow for development of students’ metacognition and an increased ability to 
transfer the skills to other courses.    
 
The changes included: 

Reading: 

• More control of text reading difficulty  (increased attention to reading level/readability) 
• More reading and reading instruction, more time on metacognitive and analytical skills 

• continuing use of scaffolding/templates (analysis, responses) 
• peer as well as instructor critiques of students’ notes & responses to texts 

• Fewer and shorter writing assignments 
 
Writing: 

• Greater emphasis on the writing process, including revision vs. editing, rhetorical context  
• 140 - definition, comparison-contrast, cause-effect 
• 145 - paraphrase/summary-responses, one persuasive research paper 
• 240 - one persuasive research paper 

• Less emphasis on research in 140 and 145 
 
Streaming 

In addition to curriculum revision, a major decision was taken regarding the streaming of students. 
For several years there have been ongoing conversations about how to give additional help to 

students who are struggling in the writing courses, and at the same time how to challenge and 
motivate those students who are coming to the university with very strong language skills, so this 
year UC implemented streaming for the language and global studies sequences based on the IELTS 
reading and writing scores.  

 
As a first step, students who achieved 6.0 in writing and 5.5 in reading were put into separate 
writing and global courses, and these courses allowed students to tackle a greater range and more 
difficult reading texts, and to discuss the texts in greater depth. 
 
From fall 2013, streaming will be extended to include a lower stream for students who achieved 
4.5 or below in both reading and writing. This stream will include an additional hour of language 

instruction per week to provide additional support for those students who are most at risk in the 
writing courses. 
 
While it might be too early to expect conclusive results, data from the courses will be analyzed this 
year to look at the impact of the streaming and to help inform future decisions about streaming for 
other courses, curriculum, assessment, etc. 

 

The assessment of Reading in COL155 has continued in 2011, but the instrument was changed so 
that rather than responding to multiple choice questions that largely require skimming and 
scanning, students read and write a summary, then the summary is evaluated for comprehension 
of the text. So far, the new version of the assessment seems to be providing a more accurate 
measure of students’ actual reading ability. 
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ZULO/MALO Assessed 
 

Global Awareness: ZU graduates will be able to understand and value their own and 

other cultures, perceiving and reacting to differences from an informed and socially 

responsible point of view. 

 

COL250 – common writing assignment, final exam question 

1. Provide an informed response to a global concept or issue 

2. Examine global issues within the local context  

3. Propose or plan action to address an international issue in a way that 

demonstrates social responsibility  

 
 

Assessment Method & Point 

 

Fall 2011 & Spring 2012: 314 and 204 students respectively were assessed for 

information literacy and global awareness through the research assignment. 

 

Fall 2011 & Spring 2012: 455 and 149 students respectively in COL250 were assessed 

through an essay question on the final exam which relates to three of the GA indicators.  

 

 

Target 

 

Fall 2011 & Spring 2011:  

80% at developing (2) 

 

Findings & Analysis 

 

  

 
 

For almost all sections, male and female, the target of 80% at developing was met for 

Global Awareness. 
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We have seen very consistent performance in Global Awareness over the past few 

semesters, with marks on the final exam similar to the results achieved on the research 

papers. 

 

 

Communication & Dissemination of Results 
 

The structure and topic of common course assessments are discussed at course 

meetings, but currently there is limited discussion of the results of those assessments. 

Generally, students seem to be achieving the appropriate level for GA, and there are 

likely to be curriculum changes in the coming year, so for now the assessments serve to 

confirm that students are moving in the right direction. 
 

Actions & Follow-up 
 

The assessments in COL250 have been in place for more than two years, and faculty are 

largely comfortable with the assignments and the rubrics that are being used.  

 

However, there continues to be an opportunity to improve reliability between faculty 

through norming of student work from previous semesters. There could also be greater 

discussion of the work that students are producing, and ways to improve both students 

understanding of the underlying concepts they are learning in COL250, and the quality of 

the arguments that they make in their research assignments and in the essay question 

on the final exam.  
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ZULO/MALO Assessed 
 

Information Literacy:  ZU graduates will be able to find, evaluate and use appropriate 

information from multiple sources to respond to a variety of needs. 

 

COL140, 145, 240 – final assignment 

3. Evaluate information and its sources critically  

4. Use information to communicate effectively to varied audiences in multiple 

contexts  

5. Adhere to ethical practices in use of information  

 

 

COL250 – common writing assignment 

3. Evaluate information and its sources critically  

4. Use information to communicate effectively to varied audiences in multiple 

contexts  

5. Adhere to ethical practices in use of information  

 
 

Assessment Method & Point 

 

COL140, 145, 240 – Spring 2012: 468 students across the three writing courses 

(COL140, 145, 240) were assessed on information literacy indicators 3, 4 and 5.  

 

COL250 – Fall 2011 & Spring 2012: 314 and 204 students respectively were assessed for 

information literacy and global awareness through the research assignment.  

 

 

Target 

 

Spring 2012 (writing courses): 

COL140 – 80% mid-beginning 

COL145 – 80% high-beginning 

COL240 – 80% developing 

 

Fall 2011 & Spring 2012 (global III): 

COL250 – 80% at developing (2) 
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Findings & Analysis 

 

 
 

For COL240, the target of 80% was met, and for COL140 & 145, was only slightly below. 

In general, scores for Information Literacy in the writing sequence are meeting 

expectations. 

 

  
 

For every section, the target of 80% at developing was met for Information Literacy in 

both semesters, and only a couple sections were below this mark for Global Awareness. 

Scores for the AUH men were generally a little lower than the women, but were right 

around the target. Scores for Information Literacy were well above target. 
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Communication & Dissemination of Results 
 

The results and assessment findings were shared with faculty members of the 

Department. While consistent results have been achieved for IL over the past few years, 

there is a recognition of the need to continue to focus on students’ ability to manage and 

evaluate information and use it well, so the question of Information (and more generally, 

Media) Literacy, and the best ways to teach and reinforce these skills, continues to be an 

important topic for faculty. 
 

Actions & Follow-up 
 

As in previous years, assessment data from both the writing and global studies courses 

suggest that students are generally performing as expected on Information Literacy. The 

writing sequence will continue to have primary responsibility for teaching the basics of 

IL, with support from COL120 and reinforcement of the skills in the global courses, and 

we will continue to collect assessment data on the outcome in both the writing and 

global studies sequences, but since we have been gathering consistent data over the 

past two-three years, we will now look at collecting data on IL in alternating years rather 

than every year. 

 

For the current academic year (2012-13), there has been an increasing focus on the 

academic language challenges that our students face, especially with reading, and the 

curriculum of the writing courses has been revised to include more explicit development 

of reading, in addition to writing and information literacy. 
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ZULO/MALO Assessed 
 

Leadership: ZU graduates will be able to undertake leadership roles and 

responsibilities, interacting effectively with others to accomplish shared goals. 

 

COL120 – group project (teacher observations and self-reflection) 

1. Act responsibly with self-awareness of actions and values 

2. Work effectively in group and interpersonal (dyadic) contexts 

3. Demonstrate capacity to attain goals 
 

Assessment Method & Point 

 

Fall 2011 & Spring 2011: over two semesters, 1497 students were assessed through 

observation of their behavior in groups and through their written work.  

 

Target 

 

Fall 2011: 80% at mid-beginning (1.3) 

Spring 2012: 80% at mid-beginning (1.3) 

 

Findings & Analysis 

 

  
 

In the fall semester, there was a dip in the scores for AUH men, but there were some 

questions about how the criteria were evaluated, with more norming put in place for the 

spring semester. Also in AUH in the spring, there were several new faculty, and the 

scores were slightly elevated. The criteria that were evaluated were: Contributions, Time 

management, Focus on task, Preparedness, Social responsibility, Attendance/ 

punctuality, Working with others, Attitude 
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Communication & Dissemination of Results 
 

The results and assessment findings were shared with faculty members of the 

Department, and led to discussions about ways to improve the assessment measure, as 

described below.  
 

Actions & Follow-up 
 

As can be observed from the above data, there was a large discrepancy between the 

AUH men in Fall 2011 and the students’ assessments on other campuses, as well as 

between AUH men in Fall 2011 compared to the previous semester. This drew attention 

to the validity and reliability of the assessment, and based on faculty feedback, the 

assessment was amended in a few ways.   

 

The revisions included a reduction in the number of criteria on the rubric from eight to 

five.  A few of the criteria were deemed similar and thus were combined, and a couple of 

the original criteria were eliminated because they were considered irrelevant or difficult 

to assess. Another revision to the rubric was that the wording was changed for clarity, 

and adverbs of frequency were changed to be more consistent where possible. 

 

Besides these changes to the rubric, the focus was shifted from semester-long 

observations to observations during the month-long group project. As a method to 

improve the validity and reliability of the assessment, and as a way to help students 

learn about their leadership behaviors and identify areas for improvement, the 

leadership assessment became part of a 360-degree feedback loop. The self and peer 

evaluations were changed so that they included a series of Likert-scale questions that 

were linked to criteria/descriptors of the leadership assessment rubric.  

 

At the conclusion of the group project, students would evaluate themselves and their 

group members. The faculty would combine this information with their own observations 

during the project, in order to arrive at a decision of the student’s leadership behaviors 

for the assessment. This triangulation of data helps to eliminate some of the subjectivity 

of observation, in an effort to enhance the validity and reliability of the instrument. Once 

the faculty member completed the assessment, s/he could then discuss the results with 

the student to identify areas of improvement, and could point out possible 

inconsistencies with the students’ self-evaluation and the assessment based on peer and 

faculty evaluations. 
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ZULO/MALO Assessed 
 

Critical Thinking and Quantitative Reasoning:  ZU graduates will be able to 

demonstrate competence in understanding, evaluating, and using both qualitative and 

quantitative information to explore issues, solve problems, and develop informed 

opinions. 

 

COL111 – course embedded work 

1. Identify essential information  

2. Interpret both qualitative and quantitative information  

3. Formulate reasoned conclusions  

4. Transfer learned skills and knowledge to new contexts  

 

Assessment Method & Point 

 

Spring 2012: 169 students (24 men, 145 women) from both campuses were assessed 

for CTQR using in-class worksheets, the administration of which was spread over the 

semester, allowing students to perform on material closely related to what they had 

recently discussed in class. 

 

Target 

 

Spring 2012: 80% > 1.0 

 

Findings & Analysis 

 

 
 

The chart shows the comparison between Spring 2011 and 2012 indicating that a 

significant improvement was made in the year. The overall target of 80% of students 

above 1.0 was met. Mean scores went up for each indicator and for the overall 

composite score. The percentage of students scoring above 1.0 went up by a stunning 

34%, from a disappointing 56.37% in 2011 to a spectacular 90.53% in 2012.  

The dramatic rise in indicator 4, ‘transferring learned skills and knowledge to new 

contexts’, could be in part due to the assessment worksheets being completed in the 

context of a particular subject matter; however, there is more improvement than one 

might reasonably expect to be caused by that. The main area for concern is indicator 3, 
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’formulating reasoned conclusions’, where very little improvement was shown. One thing 

that stands out when inspecting the individual worksheets is that the students have a 

difficult time expressing themselves in English, as we all know and as can reasonably be 

expected. More emphasis and stress on writing would probably contribute to 

improvement in thinking skills in general and in indicator 3 scores in particular.  

 

Two things other than improved student learning, however, could have contributed to 

improved results. Firstly, the order of COL110 and COL111 was reversed, so that 

students in COL111 had the advantage of having had an additional course prior to the 

course in which CTQR is assessed. This experience may have helped them, even though 

the courses are not directly related. Secondly we believe that this year’s assessment 

schedule was more in line with traditional methods than last year’s, when we had 

administered the entire assessment instrument during the last week of classes, requiring 

students to perform on the entire semester’s material. So if it gives our students an 

advantage, it should probably be interpreted as our originally having put our students at 

an artificial disadvantage. Thus, we should accept this year’s results.  

 

Communication & Dissemination of Results 
 

The results and assessment findings were shared with faculty members of the 

Department of Mathematics and Statistics at department meetings.  
 

Actions & Follow-up 
 

Based on the findings made in a report by Dr. Stephen Curry (former Co-chair and 

COL111 coordinator), the following actions were recommended with some additional 

suggestions: 
 

 Design assessments that will accurately assess transfer of skills to a new setting. When 

students know they are working within the context of a particular unit, in this case a 
particular type of function, transfer of skills can be mechanical and require a much lower 
level of critical thinking than would be required in a more general setting. If our true goal 

is to engage students in more abstract transfer of skills, we should consider more generic 
skill transfer and attempt to assess it. This design can take the form of an on-going project 
conducted by a department team selected from both campuses.  

 Place added emphasis on writing in our classes. At the Fall 2011 convocation, we were 
informed that we are all English teachers, and for that reason alone, we should place 
added emphasis on writing in our curriculum. In addition, it is well-documented that 
improved writing and improved thinking skills go hand in hand. We should expect 
improved indicator 3 scores (‘formulating reasoned conclusions’) as a result of increased 
emphasis on writing. Most main-stream critical thinking documents assume that the 
results of the activity will be communicated clearly, and we need to improve in that area. 

This could be achieved through PD sessions, perhaps offered by the Languages 
Department, for mathematics faculty on creating and assessing short writing assignments.  

 We need to focus more on student interpretation of graphs, with less emphasis on the 
production of graphs. The ability to connect the shape and type of graph with type of data 
and types of functions is an essential skill for our students. Students were weak in 
explaining the meaning of slope and intercepts on the assessments. With increased use of 
technology in both the classroom and the workplace, accurate graphs are now readily 

available. The majors will be well-served by this shift in emphasis.  This has also been 
incorporated in the CT-QR assessment instruments for Spring 2013. 

 With COL111 now a second semester course, we should expect students to be well on their 
way to the developing level of the assessment matrices. The first semester course, 
COL110, should have contributed to CT-QR skills, and will probably filter out some of the 
weaker students. We can therefore expect students to achieve an overall composite 1.5 as 

a reasonable goal. This was recommended in the assessment plan for Spring 2013. 

 Students planning to enter The College of Business now take COL112 rather than COL111, 
and its primary ZULO is CT-QR. The CT-QR assessment program in mathematics and 
statistics in UC should now also include COL112. 

 




