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Introduction 
The HSS Learning Assessment Committee (LAC) convened in August 2012 to devise an 

assessment plan for the 2012-2013 academic year. The plan incorporated action items 

that arose during the previous year’s assessments. These items included: factoring 

MALO assessment activities into course design from the start of the semester, sampling 

only HSS students enrolled in HSS courses, and using common assignments across 

campuses that allow for meaningful comparisons of data.  

The HSS department assessed two MALOs in 2012-2013: Information Literacy; Global 

Awareness. Both MALOs were assessed in two separate courses taught in Dubai and Abu 

Dhabi simultaneously: HSS 252 Comparative Intellectual Traditions; HSS 391 Research 

Methods. The LAC assisted course instructors design assignments and analyze data. 

 

 While LAC began this (cross-campus) collaborative process of designing common 

assessment activities (which were peer-reviewed prior to being carried out by AUH and 

DXB instructors) the grading rubrics were not collaboratively designed or peer-reviewed. 

One of the reasons for this is that we simply ran out of time. Most of our time was spent 

designing and peer-reviewing an assessment that could be factored into the course at 

the earliest stages. The committee was unable to collectively evaluate student work or 

the appropriateness of the MALO-specific grading rubric after the fact because committee 

members who carried out the assessments returned all graded assignments to students. 

Hence, LAC had no concrete examples of student work with which to evaluate the 

validity of the assessment rubric. For this reason, the assessment results are difficult to 

interpret. One problem with the grading rubric for the HSS 391 IL MALO annotated-

bibliography assignment is that strong emphasis is placed on citing correctly when in fact 

the wording/emphasis of the MALO indicator/criteria does not emphasize proper citation, 

but extracting and using relevant information to answer a research question or problem. 

Hence, the information-literate student (for this criteria-specific MALO assignment) 

should be able to retrieve relevant sources from the library and summarize the main 

ideas from the sources gathered to answer a research question or problem.  

ZULO/MALO Assessed: Information Literacy 
 

The following indicator and criterion were assessed through a common assignment for 

HSS 252 (64 students) and a common assignment for HSS 391 (58 students). 

 

Indicator: Use information to communicate effectively to varied audiences in multiple 

contexts  

Criteria: Relevance 

 
Beginning Developing Accomplished Exemplary 

Extracts and uses 
relevant information, 
with extensive 
dependence on the 
teacher  

Extracts and uses 
relevant information, 
with some 
independence  

Extracts and uses 
relevant information 
independently  

Goes above and 
beyond the 
Accomplished level, 
for example, by 
showing an 
outstanding ability to 

extract and use 

relevant information 
independently  

 

 

Assessment Method & Point 

 

HSS 252: In-class essay quiz (see individual report) 

HSS 391: Annotated bibliography for research paper (see individual report) 
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Target 

 

HSS 252: 80% developing  

HSS 391: 80% accomplished  

 

Findings & Analysis 

 

HSS 252  

 

95% of HSS 252 students are performing at the target level. 

 

 
 
 Beginning Developing Accomplished Exemplary 

No. of 
students 
at level * 

3 17 37 1 

% of 

students 

at level 

5 29 65 1 

* Six students withdrew or withdrew failed, reducing the original sample size. 

 

Students are performing significantly above target for this criterion. Positively, 94.8% of 

students are performing at the developing level or above.  

 

Though the class sizes were large, these findings provide a fairly reliable picture of 

students’ abilities in analyzing the relevance of sources. Criteria descriptions are clearly 

written in the MALO matrix and could be assessed in a straightforward manner. Students 

were repeatedly made aware of the criteria assessed and were given the grading rubrics 

used during the assessment. Because the class is organized around main ideas and the 

quotes where they can be found, we practiced orally (to some extent) before the written 

assignment. 

 

HSS 391 

 

28.1% of HSS 391 students are performing at the target level. 
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 Beginning Developing Accomplished Exemplary 

No. of 

students 

at level * 

10 31 12 4 

% of 
students 
at level 

17.5 54.4 21.1 7 

* One student withdrew from the class reducing the original sample size. 

 

The target set forth by the university and the department for the percentage of students 

expected to reach accomplished level for this assessment was 80%. Less than 30% of 

students attained the accomplished level for the assessment. Given the criteria being 

evaluated through this assessment required skills that students are expected to use in 

the majority of HSS courses, the results are quite alarming for an upper level major 

course. Higher results for the assessment may have been achieved if the scales used for 

evaluating the different levels of competency of the skill were lower. A larger sample size 

and/or comparison of the results with results from similar assessments in other upper 

level courses may provide a more reliable picture of the level attained by HSS students 

in relation to this learning outcome. 

 

Communication & Dissemination of Results 

 

ILA Day (March 2013) was used to communicate the results. The LAC met separately 

also to discuss the findings and grading rubrics.  

 

Actions & Follow up 
 

See final section. Individual reports contain instructor-specific recommendations. 

 
 

 

ZULO/MALO Assessed: Global Awareness 
 

The following indicator and criterion were assessed through a common assignment for 

HSS 252 (64 students) and a common assignment for HSS 391 (58 students). 

 

Indicator: Provide an informed response to a global concept or issue 

Criteria: Relevance 

 
Beginning Developing Accomplished Exemplary 

Little ability to 
understand and 

differentiate between 

Increasing ability to 
understand and 

differentiate between 

Ability to understand 
and differentiate 

between subjective 

New or creative 
analysis that adds to 

the body of 
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subjective and 

objective analysis  

subjective and 

objective analysis  

and objective analysis  knowledge of the 

topic  

  
  

Limited ability to 
conceptualize the 
issue or topic being 

addressed and to 
make connections to 
the wider issues 
involved  

Some ability to 
conceptualize the 
issue or topic being 

addressed and to 
make connections to 
the wider issues 
involved  

Ability to 
conceptualize the 
issue or topic being 

addressed and to 
make connections to 
the wider issues 
involved.  

Ability to 
conceptualize the 
issue or topic being 

addressed in an 
original way  

 
 

Assessment Method & Point 

 

HSS 252: Two-part essay question (see individual report) 

HSS 391: Two short-answer questions (see individual report) 

 

Target 

 

HSS 252: 80% developing  

HSS 391: 80% accomplished  

 

Findings & Analysis 

Co 

HSS 252 

 

93.1% of HSS 252 students are performing at the target level. 

 

 
 
 Beginning Developing Accomplished Exemplary 

No. of 
students 

at level * 

4 18 35 1 

% of 

students 
at level 

6.9 31 60.3 1.8 

* Six students withdrew or withdrew failed, reducing the original sample size. 

 

Students are performing significantly above target for this indicator and criterion. 93.1% 

of the students attained the developing level or better for the assessment. In fact, 

62.0% of students attained an accomplished level or higher for the assessment. The 

difficulty with this particular assessment was in developing a rubric for the two-part 

question. Question 1a was weighted more than question 1b. If this were not the case, 
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students would not have performed as well on the assessment. Students had more 

difficulty with the second part of the question pertaining to subjective/objective analysis 

and were often unable to provide examples from their own or other cultures. Their 

responses were brief, somewhat simplistic and caricature-like. That is, students often 

relied on good and bad representations of their own and other cultures. 

 

HSS 391 

 

54.6% of HSS 391 students are performing at the target level. 

 

 

 
 
 Beginning Developing Accomplished Exemplary 

No. of 
students 
at level * 

4 21 27 3 

% of 

students 
at level 

7.2 38.2 49.1 5.5 

* Two students did not complete the assessment, reducing the original sample size. 

 

The target set forth for the percentage of students expected to reach accomplished level 

for this assessment was 80%. However, just over half of the students (54.6%) attained 

the accomplished level or better for the assessment. Given that the criteria being 

evaluated through this assessment required using skills that students are expected to 

use in most HSS courses in order to truly understand the material, the results from the 

assessment are low for an upper level major course. Higher results for the assessment 

could have been achieved if the scales used for evaluating the different levels of 

competency of the skill were lower. A bigger sample size and/or comparisons of these 

results with similar assessments in other upper level courses may provide a better 

picture of the level attained by HSS students in relation to this learning outcome. 

 

Communication & Dissemination of Results 

 

ILA Day (March 2013) was used to communicate the results. The LAC met separately 

also to discuss the findings and grading rubrics.  

 

Actions & Follow up 

 

See final section. Individual reports contain instructor-specific recommendations. 
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