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Introduction – ZULOs - Information Technology 
Course: HSS 261 Introduction to Culture and Society - DXB 
 

Introduction to Culture and Society (HSS 261) was selected to assess the Information 

Technology MALO in the Department of Humanities and Social Sciences in Dubai for 

Spring 2011.  HSS 261 is a required, introductory course for all International Studies 

students, thus well placed to determine students‟ skills and competencies as they start 

their majors‟ studies.  In Spring 2011, the course was taught to female and male 

students. 

 

Two assessment activities were woven into the course to assess the MALO: the first 

activity tested students‟ abilities to use IT tools effectively in presenting the findings of a 

basic social scientific research project; the second evaluated students‟ understanding of 

how technology influences society.  Both indicators were successfully assessed. 

 

The greatest challenge in assessing the MALO stems from the deceptively complex 

relationship between information technology and the humanities and social sciences.  

Humanists and social scientists use IT tools, for example, in precise and limited ways, 

and this is not considered a shortfall of their professional competence.  It was thus 

difficult to devise MALO assessment activities that could be snuggled into the course in 

organic, natural ways, rather than including activities that may have tested MALO 

criteria, but would have born little resemblance to the day-to-day business of humanistic 

or social scientific practice.  The first assessment activity, for example, need not have 

included IT tools at all; in fact, students who scored high grades in the broader course 

activity here (conducting research and presenting its outcomes clearly) tended to use IT 

tools in very restricted and often less technically wunderkind ways.  Furthermore, the 

technical use of IT tools is not taught through International Studies courses – HSS 

classes teach students how to use such tools effectively in the pursuit of other ends – so 

faculty were partly assessing fragments of skills learned elsewhere.  (The second activity 

reflects work taught in International Studies courses and was easier to control and 

assess).  The assessment was also limited to a small sample size (26 students) and was 

time-consuming to implement thoroughly. 

 

Future assessment of the Information Technology MALO within International Studies 

needs to be factored in at the earliest stages of course design.  Certain criteria and 

indicators within the MALO, as presently written, also remain very difficult to assess 

through International Studies courses. 

 

ZULO/MALO Assessed 
 

MALO assessed: Information Technology – Technological Literacy 

 

Two indicators of the MALO were assessed in this course through two activities.  One 

specific criterion was selected and assessed for each indicator. 

 

Assessment 1 

 

Indicator:  Proficiency in the use of computers and applications 

Criteria:  Proficiency in use of “productivity tools” 

 

Assessment 2 

 

Indicator: Conceptualizing the role of technology in society 

Criteria:  Awareness of the ways technology influences worldviews and can aid our 
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study and understanding of society and culture 

 

Assessment Method & Point 

 

Course: HSS 261, Introduction to Culture and Society, Spring 2011, DXB Dubai Campus 

 

Assessment 1 

 

Activity:  Use of IT tools to deliver a class presentation on findings of an individual 

research project 

 

Assessment 2 

 

Activity:  Exam question on the use of technology in the study of society and culture 

(one half of in-class, 2 hour, final exam) 

 

Target 

 

As a foundational, 200-level majors‟ course, the target was set at > 80% of students 

performing at the developing level. 

 

Findings & Analysis 

 

Assessment 1 

 

Findings: 

 

 
 

 Beginning  Developing  Accomplished  Exemplary  

No. of 

students 

at level 

2 12 10 3 

% of 

students 

at level 

7 44 37 11 

 
Analysis: 

Most students demonstrated competence and confidence in using IT tools to present 

their research project and its findings.  Students have learned how to do so throughout 

their studies, though some (“developing”) tended to place greater weight on the 

aesthetic design of the presentation, rather than on its content.  Students who 

performed well used IT tools effectively and appropriately – including only key 
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information, finding ways to maintain their audience‟s interest by serving as a 

presentation‟s interlocutor, etc.  Strong students determined ways to effectively 

represent abstract and qualitative data yielded from their research, which can often be 

challenging to present visually or in text.  Outstanding students recognized the fatigue of 

conventional PowerPoint presentations and used alternative IT programs to present their 

work in innovative ways (for example, by breaking the linear and static form of IT-aided 

presentations, which often do not always demonstrate the dynamics of scholarly 

thinking). 

 

Conclusion: 

The assessment shows that 93% of students are achieving at or above the developing 

level for this criterion. 

 

Assessment 2  

 

Findings: 

 

 
 

 Beginning  Developing  Accomplished * 

No. of 

students 

at level 

4 14 8 

% of 

students 

at level 

15 54 31 

 

* No criteria for „Exemplary‟ presently listed in matrix for this indicator. 

 

Analysis: 

 

Most students showed some awareness of how technology and society interact and 

mutually influence each other, and how this relationship varies in time and space, as well 

as understanding how technology can help and hinder social scientific research and 

understanding.  Many students struggled to move beyond a basic advantages-

disadvantages argument.  Advanced students recognized how technology has a broader 

meaning than IT and articulated sophisticated arguments using familiar and unfamiliar 

sources. 

 

Conclusion: 
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The assessment shows that 85% of students are achieving at or above the developing 

level for this criterion. There was no significant difference between the performance of 

male and female students with regards to this MALO. 

 

Actions & Follow up 
 

Findings affected by type of student in HSS classes e.g. senior students in year 2 or 3 

classes and Non HSS students in HSS courses. This makes it difficult to measure 

progress over time among majors students.  This was a problem encountered in HSS 

200 when students assessed in Dubai. 

 Develop HSS‟s own assessment indicators for the MALOs (particularly IT). 

 IT assessments to be factored into course design from early stages 

 Use larger Sample Sizes. 

 Assess only HSS students taking HSS courses rather than all students (HSS and 

Non HSS). 

 
 

ZULO/MALO Assessed  

ZULO/MALO: Technological Literacy/Information Technology 

ZU graduates will be able to use current information technology to enhance productivity 

and effectiveness 

ZULO Indicator: Proficiency in the use of technology tools to a professional standard 

Criteria: learning and adapting to new and emerging technology tools  

MALO Indicator: Conceptualise the role of technology and society. 

Criteria: Awareness of the way that technology influences worldviews 

Assessment Method & Point 

COURSE: HSS 382: ARCHAEOLOGY OF THE EMIRATES - AUH 

Assessment 1: Proficiency in the use of computers and applications 

Assessment 2: Conceptualise the role of technology and society: Final Exam 

Target 

Target was 95% ≥ 2 Developing level for both indicators, with students showing at 

minimum an ability to integrate an emerging technology tool with assistance to solve an 

identified need, and showing some understanding of the way technology impacts 

worldviews.  Instructor assistance was built into the assessment design through a 

tutorial and additional class sessions dedicated to writing wikis.  

Findings & Analysis 
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The majority of the students had no prior experience contributing to a wiki, but was able 

to learn the procedures for writing text, uploading and inserting images, adding 

hyperlinks, formatting headers, and inserting a table of contents.  In the first 

assignment, some students struggled to format the wiki correctly, but by the second 

assignment, all students had achieved proficiency.   

 

100% of the students were able to show their understanding of the wiki as a way to 

make access to information available to a broad public.  Two students (20%) showed 

greater insight, understanding the utility of wikis to impact the views of Emirati society 

by foreign cultures.  Of those students, one may be at the exemplary level, but the 

matrix is incomplete. 
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Actions & Follow up 

 IT assessments to be factored into course design from early stages 

 Develop HSS‟s own assessment indicators for the MALOs (particularly IT). 

 Use larger Sample Sizes. 

 Assess only HSS students taking HSS courses rather than all students (HSS and 

Non HSS) 

 

 

 

ZULO/MALO Assessed 

Assessment of IT ZULO/MALO in terms of Conceptualizing the Role of Technology and 

Society (Indicator) and more specifically demonstrating an awareness of the way that 

technology influences world views  (Criteria) 

Assessment Method & Point 

 

HSS 252: Comparative Intellectual Traditions. A take-home written assignment was used 

to assess the IT ZULO/MALO.  21 Students were asked to select four online video clips 

(tv/films, music videos,  documentaries etc.) pertinent to cross-cultural understanding of  

two types of legitimate authority (traditional and charismatic authority) and two types of 

rationality (substantive and formal rationality) originally proposed by classic social 

theorist Max Weber.  During the course, we spent approximately three weeks exploring 

Weber‟s work on rationality, bureaucratization, and legitimate authority. Students were 

then given instructions to evaluate the effectiveness of online video clips as a tool for 

expanding awareness of societal forms of domination and rationality.  How can online 

technology be used to aid our understanding of the workings of societal domination and 

rationality across cultures? What are the advantages/disadvantages of using technology 

to study societies and cultures? 

Target 

As a foundational 200-level HSS course, the “target” was set at > 80% of students 

performing at the “developing” level or higher. Approximately 71% of students (15/21) 

performed at a “developing”  level or better. This is slightly below the desired “target” 

level of performance.  A substantial minority of students  (29% ) struggled to articulate 

the ways in which technology and society interact and how technology impacts her own 

and other‟s worldviews. 

Findings & Analysis 

Assessment Findings: 
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 Beginning  Developing  Accomplished  

No. of 

students 

at level 

6 5 10 

% of 

students 

at level 

28.6 23.8 47.6 

 

Actions & Follow up 

 

The emphasis on mastering reality through technology is thoroughly modern. Social 

scientific and humanistic theorists including Max Weber, Martin Heidegger, and Zygmunt 

Bauman understood the dangers of modern technology and relating to the world in a 

means-ends calculating manner with “target” goals designed to yield „maximum yield at 

minimal expense‟.  Seeing everything in the world through a narrow technocratic and 

bureaucratic prism limits human creativity and consciousness. The usefulness of this 

assessment is that it served to encourage critical thinking, reflecting, imagining and 

writing about  technology as a mode of revealing the world. It allows faculty and 

students to understand how  modern technology shapes us and the ways in which it 

often excludes other modes of seeing and being in the world. Only the more 

academically gifted students (10/21 or 47.6 %) were able to use film, video, the internet 

and social media to illuminate Weber‟s concept of formal rationality.   

The assessment indicates that further actions need to be taken over the next year in 

order to meet the “target” level.  Human beings are excellent imitators. They can 

memorize and regurgitate information without great difficulty. Repetition, mimicry and 

memorization alone however do not translate into the ability to use theory in ways that 

contribute to our understanding of society or contribute to understanding the relationship 

between technology and society. It is therefore recommended that students be given 

assignments that do not involve repetition of information already heard or read, but that 

allow them to think their way through content in order to answer a specific question by 
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using concepts accurately and relating them not only to what one is learning in the 

subject at hand but to other subjects and what is significant in human life in general. 

Most of us feel that we already do this in the classroom, but if students cannot connect 

what they are learning to problems and practical situations in their life or that of others, 

then they do not really know it. If they cannot explain what they are being taught to 

someone not in class, then they haven‟t learned it well enough. It‟s useful to adopt an 

expanded definition of technology practice as “the practical application of knowledge.” 

The goal is not simply to integrate technology into teaching and learning activities but to 

design an environment that fosters critical thinking. We should ask: what is technology? 

What assumptions are we making? What are the diverse effects of technologies on 

learning? 

 

Introduction 
 

The objective of the assessments was to evaluate the degree to which students in upper 

level courses of the major acquired the Information Technology skills needed to excel in 

the major as well as meet the standards established for IT learning outcomes by the 

ZULO and MALO for IT learning outcomes.  No previous data was available to compare 

results of this study.  The assessments were carried out in the course, HSS 352-501, in 

Fall semester, 2010.  The course had 15 students in the major enrolled at the time of the 

assessment.  Al the enrolled students were in the third year of the major at the time of 

the assessment. 

 

 

ZULO/MALO Assessed  

 

ZULO/MALO:  IT Learning Outcome 

Assessments 1 

MALO:  IT 

Indicator:  Conceptualize the role of technology and society 

Criteria:  Culture of technological environment 

Assessment 2 

MALO:  IT 

Indicator:  Students demonstrate their ability to do research using several electronic databases 

Criteria:  Evaluation of information 

Assessment Method & Point 

 

Fall Semester 2010, in HSS 352 – 501, consisting of 15 HSS major students 

Assessment 1 
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Description of assessment:  Students were required to participate in four online discussions.   

Assessment 2: 

Description:  Students were required to write a research paper for the course.  As part of the 

requirement for the assignment, students were instructed to use the various academic databases 

accessible through the library website to acquire the materials needed.  They were further 

informed that they could only utilize academic materials from the web and the databases and 

thus had to ensure to access the appropriate materials.  The assessment for this criteria was 

based on the number of resources they acquired using various academic databases in comparison 

to other online sources and databases used to acquire the materials for writing the research 

paper.   

Target 

 

With no prior data/statistics available on the assessments, it was not possible to develop an 

objective target for the assessment.  However, given that students were expected to acquire the 

skills required for the criteria that were being assessed in introductory courses in the major, as 

well as in general education courses, it was expected that in a upper level major course, such as 

the one in which these assessments were carried out, more than 50% of the students should 

attain the accomplished level for the assessment. 

Findings & Analysis 

 

Assessment 1: 
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Results of Assessment

 

Total 

Number 

of 

Students 

 

Beginning 

level 

Percentage 

of students 

at beginning 

level 

 

Developing 

level 

Percentage of 

students at 

developing 

level 

 

Accomplished 

level 

Percentage of 

students at 

accomplished 

level 

15 1 6.7% 2 13.3 % 12 80% 

More than 50% of the students attained the accomplished level for this assessment.  Given that 

the criteria being evaluated through this assessment required using skills that students use in 

various aspects of their daily life in their interaction with different facets of information 

technology, the results would have been of concern if a majority of the students did not attain the 

accomplished level.  However, given that 20% of students did not achieve the accomplished level, 

a bigger sample size and a comparison of these results with results of similar assessments in 

other upper level courses may be required to gain a better picture of the level attained by 

students within the major in relation to the IT learning outcomes. 
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Assessment 2: 
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Results of Assessment

 

Total 

Number 

of 

Students 

 

Beginning 

level 

Percentage 

of students 

at beginning 

level 

 

Developing 

level 

Percentage of 

students at 

developing 

level 

 

Accomplished 

level 

Percentage of 

students at 

accomplished 

level 

14* 1 7% 4 29 % 9 64% 

 

More than 50% of the students attained the accomplished level for this assessment.  However, 

the highest level achieved was much lower than the expected 80% mark that was anticipated for 

students at this level of study.   The skills assessed here are skills that students at Zayed 

University have been learning through numerous courses in the general education program as 

well as all other courses in the major.  Such being the case, all students, now in their third year 

of undergraduate education, were expected to attain the accomplished level in this assessment.  

However, with more than 30% of students not achieving the accomplished level in this 

assessment, similar assessment with a bigger sample size and a comparison of these results with 

results of similar assessments in other upper level courses should be carried out to gain a better 

picture of the level attained by students within the major in relation to the IT learning outcomes. 

Actions & Follow up 

 

Findings affected by type of student in HSS classes e.g. senior students in year 2 or 3 classes and 

Non HSS students in HSS courses. This makes it difficult to measure progress over time among 

majors students.  This was a problem encountered in HSS 200 when students assessed in Dubai. 

 IT assessments to be factored into course design from early stages 
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 Develop HSS‟s own assessment indicators for the MALOs (particularly IT). 

 Use larger Sample Sizes. 

 Assess only HSS students taking HSS courses rather than all students (HSS and Non HSS). 

 

ZULO/MALO Assessed 

ZULO/MALO: LEADERSHIP 

The indicators are 

Indicator 1 : Act Responsibly with awareness of actions and values ( demonstrates 

integrity and professionalism by developing awareness of strengths and weaknesses) 

Indicator 2 : Work effectively in group and interpersonal (dyadic) contexts (participate in 

leadership social processes by exploring roles and responsibilities developing knowledge 

and expertise and managing interpersonal relationships 

Indicator 3 : Demonstrate capacity to attain goals (evaluate and select approaches to 

accomplish tasks by assessing information, creating a vision and executing a plan with 

appropriate leadership styles creativity, flexibility) 

Assessment Method & Point 

HSS 490 Internship Semester 8 

Method:  weekly journal reports and internship site survey (with IR) 

Target 

75% AT OR ABOVE Accomplished or Exemplary   

Given that students are in a unique learning environment, a target lower than 80% 

seems reasonable. 

 

Findings & Analysis 
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Of the 13 students, four or five were consistently below target on the three indicators, 

particularly 1 and 3.   

Actions & Follow up 

 

• Review 200, 300 and 400 courses in curriculum to ensure that leadership skills are 

infused throughout. 

• Assess student both during their last semester and during internship to compare 

development results. 

• Develop Arabic lab course for Internship students to ensure the development of 

relevant Arabic language and writing skills. 

• Earlier career guidance and training. 

• Contact external organizations, e.g. Tanmia, to determine what skills are required 

for students in order to succeed in the workplace. 

 

 

 

 

HSS GENERAL DEPARTMENTAL ACTION AGENDA 

FOR 

CLOSING THE LOOP 

 

The Humanities and Social Sciences Department held a departmental meeting on 

February 9, 2012 which focused on Assessment.  Faculty members discussed courses 

that were assessed and agreed on an action agenda and proposed general and specific 

recommendations to insure ZULO/MALO targets are met.  
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GENERAL DEPARTMENTAL STRATEGIES 

1. An Assessment Task Force Working Group will be established – DXB & AUH 

2. The Task Force will develop a systematic approach to establishing assessment 

targets, and evaluating curriculum program-wide to insure that assessment 

targets are met. 

3. The Task Force will conduct a comprehensive review and  evaluation of the 

curriculum in order to map ZULOs and their articulation with Departmental MALOs. 

This process  will assist in identifying those courses which articulate more with 

specific ZULOs and MALOs. 

4. The Task Force will seek to identify existing and potential impediments to 

achieving Learning Outcome Targets such as class size, pedagogical deficiencies 

etc. 

5. Faculty will participate in 3 workshops and professional development sessions on 

Assessment during Spring semester. 

6. All departmental meetings will include assessment as an agenda item  

SPECIFIC ACTION ITEMS 

 IT assessments to be factored into course design from early stages 

 Develop HSS‟s own assessment indicators for the MALOs (particularly IT). 

 Use larger Sample Sizes. 

 Assess only HSS students taking HSS courses rather than all students (HSS and 

Non HSS).Findings affected by type of student in HSS classes e.g. senior students 

in year 2 or 3 classes and Non HSS students in HSS courses. This makes it 

difficult to measure progress over time among majors students.  This was a 

problem encountered in HSS 200 when students assessed in Dubai. 

 Have one assignment for each MALO to assess all students in select HSS courses, 

to promote consistency and meaningful comparisons of data 

 Review 200, 300 and 400 courses in curriculum to ensure that leadership skills 

are infused throughout. 

 Assess student both during their last semester and during internship to compare 

development results. 

 Develop Arabic lab course for Internship students to ensure the development of 

relevant Arabic language and writing skills. 

 Earlier career guidance and training. 

 Contact external organizations, e.g. Tanmia, to determine what skills are required 

for students in order to succeed in the workplace. 

 

 


