
QFE News

Director’s
November 2014 Volume 4 Issue 1

Zayed University 
Learning Outcomes
• Critical Thinking and 

Quantitative Reasoning

• Global Awareness

• Information Literacy

• Language

• Leadership

• Technological Literacy

Welcome

Inside...
• QFE News

• Welcome Scott Benson

• Foundations of Data Management Course

• Performance Assessment in Higher Education

• Congratulations CCMS!

• Accreditation Update 

• Scholarship of Assessment

• Assessment Workshops

• Upcoming Events

This is the 4th year that Zayed University Learning Assessment 
Newsletter (ZULAN) has been published and a great deal has changed 
over the years. As an institution, we’ve just about achieved our 
goal of institutional accreditation and 5 disciplinary accreditations, 
and we’re again fully engaged with the Commission for Academic 
Accreditation (CAA) here in the UAE. Within the Office of Educational 
Effectiveness, we’ve welcomed Darrelle Dsouza and Scott Benson, 
and have said a sad farewell to Eman Mahmoud, who has transferred 
into Enrollment Management. 

Kevin Schoepp 
Director of Educational Effectiveness 

The Qualification Framework Emirates (QFE) provides a set of generic 
learning outcomes which describe a student’s knowledge, skills, and 
competencies, at various levels including bachelors and masters. 
Here at ZU, a number of colleges and departments have started to 
align their programs with the QFE as we need to be fully QFE aligned 
by the end of 2015. 

In early June, we hosted international assessment guru Ashley 
Ater Kranov, who along with Kevin Schoepp, delivered a pair of 
introductory QFE workshops to ZU faculty and administrators. 

More QFE sessions are scheduled for the spring, but the OEE can be 
contacted at any time for additional targeted QFE workshops.



Foundations of Data Management Course
This course is hosted by The Association for Institutional 
Research (AIR). The Data and Decision Academy is a 
part of an online education program and is self-paced.  I 
selected The Foundations of Data Management course as 
professional development in my role as Senior Institutional 
Effectiveness Officer I think this course would also be useful 
for  Institutional Research (IR) Professionals and Student 
Success Specialists in the Office of Enrollment Management. 

Foundations of Data Management is one of 7 online 
courses offered by the academy.  This course  offers more 
of a mixture of theory and practical examples than the 
first Intended Learning Outcomes course that I took. The  
purpose of the Foundations of Data Management course is 
to be able to represent the knowledge and ability of each 
college’s students as they move through the institution 
from their first day on campus through graduation, to reach 
their educational goals. The course is ideal for improving 
processes, driving decision- making and providing 
accountability to external and internal stakeholders, 
including students themselves. At the outset,  it is crucial to 
know what type of data  we are dealing with; if it is a set of 
numbers, a process, or comments that represents actions 
of persons within an organizational context. Additionally,  
we must also know the purpose and audience, or the 
stakeholders, of this data, and whether the data is to 
be used for official or unofficial, and internal or external 
purposes.  In this course there are three core lessons:

1. IR Data Fundamentals 
2. Source of Data
3. Issues of use, or how and why am I doing this?

Along with these core lessons there are six task modules 
and exercises in particular for the last core lesson:

• Measuring Student Success
• Enrollment and Completion 
• Retention Rate
• Program Assessment 
• Student progression
• Completions 

Once a user completes tasks and exercises there will be 
a capstone which covers all the components of the task 
modules.

The IR Data Fundamental core lesson gives an overview of 
how IR professionals collect, categorize and use the data, 
as well as to define some of the key term associated with 
it. Before analyzing the data, it is necessary to familiarize 
oneself with commonly used terminology e.g. primary key, 

common data set, etc. There are different types of databases, 
and the most common one is the Relational database  which 
is organized around a set of tables in which information can 
be updated. IR professionals must determine how to best 
utilize the data for decision- making.  They  must extract, 
process and format the raw data from a database. This will 
enable the user  to change or add information to the output 
of a data run or changing variable.

The second core lesson is Sources of Data which focuses on 
transactional databases  which are updated at least daily.  
One example of a transactional database system is Banner.  
There are major categories of college data that include: 
schedule, course, outcomes, registration, admissions, student 
demographics, financial aid, transcripts, budget and external. 
IR professionals determine the sources of data required to 
extract from the system, as well as the best methods to set 
up the format and file structure for optimal use.    

The last task module discusses and answers the 
institutional question topics related to the following:

• General issues of use
• Obtaining information
• Student success
• Student persistence
• Efficiency studies
• Internal and external research needs 

Knowledge of the above topics allows  IR specialists to ask 
high quality questions about  “ what happened” and “ why” 
which guides them through analyzing and reporting the 
data. The common data collection and reporting areas are: 
enrollment studies, course distribution and college /student 
success. These data can be arranged in Excel by terms and 
can be extracted to Access for merging them. In this way, it 
will be easy to check on the retention rate of students. 

I encourage any IR specialists in educational institutions 
to enroll in the Foundations of Data Management 
course. There are departments who are inquiring  to find 
answers to specific questions in terms of student success 
and progression, and to share this information with 
stakeholders. Staff in Enrollment Management can also 
benefit from this course because they are required to keep 
track of  each student starting from their first day in an 
academic program until their graduation.  

Fatima Al Suwaidi
Sr Institutional Effectiveness Officer

Office of Educational Effectiveness

Scott joined Zayed University in 2001 and 
served in the Academic Bridge Program, 
Human Capital and University College 
before joining the Office of Educational 
Effectiveness. His range of experience at 
Zayed University provides him with multiple 
perspectives on the organization. Scott 
brings this experience, combined with an M.A 
in TESOL and a recent M.S. in Organizational 
Performance and Workplace Learning to 

his new position as Quality Assurance 
Coordinator. Areas of professional interest 
include establishing Communities of Practice, 
change facilitation, quality assurance and 
improvement, and use of online rubrics. Scott 
looks forward to working with colleagues 
throughout the University in achieving our 
accreditation goals and creating a culture of 
continuous improvement through learning 
outcomes assessment.   

Welcome Scott Benson



Last April I was honored to be among 45 participants, 
from across the United States and nine other countries, 
who gathered at Harvard Graduate School of Education 
to learn and share their experiences in the ‘Performance 
Assessment in Higher Education’. The participants 
represented those responsible for institutionalizing 
the best practices in performance assessment and of 
those who attended there was a mix of presidents, vice-
presidents, chancellors, provosts, deans, directors, faculty, 
assessment coordinators, researchers and doctoral 
candidates.

Based on the results of the pre-seminar survey, James 
Honan led an introductory session with a review of the 
key performance assessment challenges that participants 
were asked to identify. On the same day Lawrence Bacow 
discussed the ‘Governing Board’s Role in Performance 
Assessment’ and shared with the participants how 
administrators can work effectively with their governing 
boards to have a more informed conversation about 
institutional performance and to develop appropriate 
metrics for assessment. Kate Kazin, Judith McLaughlin 
presented  the community college case for ‘Rethinking 
Assessment for a Competency-Based World’ and thinking 
about accreditation in a rapidly changing world. They 
also talked about the competency approach focus on the 
proofing of articulated skills, knowledge and abilities. To 
my understanding this approach can be implemented, 
with minor modifications, to insure us, at ZU, that our 
graduate students have the pre-competency and readiness 
to start a graduate program at ZU. Thus, we can think of 
a Competency-Based Assessment as an alternative to the 
interview method of enrollment screening.

On the second day, Jim Honan presented ‘Performance 
Assessment in Action: The Case of Bourn University’ to 
show how we can see the picture of assessment in all 
its dimensions. In another session entitled: ‘Economic 
Perspectives on Assessment: How Should We Measure 
Institutional Performance?’ Bridget Terry Long argued that 
the first step in the implementation of any accountability 
system based on higher education funding is to adequately 
measure the financial side of institutions. Such measures 

provide the necessary baseline and follow up information 
to judge the effectiveness of colleges. However, the real 
focus of higher education financial accountability must 
be on the expenditure side of higher education finance 
— how much and in what ways the institution uses its 
resources.

On the third day, in his presentation ‘Assessing Learning 
in Large-Scale Online Environments’ Justin Reich shared 
recent research on open online courses from HarvardX and 
MITx and offered ideas about how researchers examining 
this latest wave of online education are thinking about how 
to use data – big and small, traditional and novel – to better 
understand what students learn from these experiences. 
On the same day, James Honan presented another topic 
entitled: ‘Performance Assessment Models and Tools from 
Other Sectors: Lessons for Higher Education’ and made it 
clear that the higher education community is not alone 
in increasing efforts to assess, measure, and document 
performance outcomes in clearer, more concise, and 
understandable ways. Many other organizations in the 
not-profit and other sectors face similar assessment 
challenges to those now confronting academe. This 
session then presented models and tools that have been 
used in non-college and university settings that are of 
relevance and value to leaders in higher education.

Finally, I have to say by documenting this experience I 
hope I have highlighted the most important ideas of this 
fruitful course and wonderful meeting. Hopefully this 
will encourage others to participate in such professional 
development activities in order to enhance the culture of 
assessment in ZU.

Thanks to ZU administration for their support. Special 
thanks to Kevin Schoepp who made my participation in 
this well-designed course possible. No doubt, it was a 
great learning opportunity for me.

 

Abubaker Mohamed Ahmed Ibrahim; Ph.D.
Associate Professor of Education and Islamic Studies

The Institute for Islamic World Studies

Performance Assessment 
in Higher Education 
Harvard Institute for Higher Education,
Boston; April 6-8, 2014



Congratulations CCMS!

 The College of Communication and Media Sciences 

was selected by their peers as being the Outstanding 

Contributor to Learning Assessment in 2013-14. Much 

of their selection was based upon utilizing multiple 

assessment measures to assess their Leadership 

and Professionalism MALO through the internship 

experience. The internship is an excellent place to 

assess learning outcomes because it provides students 

with the opportunity to apply the knowledge and skills 

developed in the classroom in a real-world workplace 

environment. In this instance, the CCMS assessed 

their MALO using the following three assessment 

instruments:

• Internship employer student evaluation

• Final Internship presentation

• Weekly Internship Reports

The internship employer evaluation incorporated a 

rating scale in which employers rated intern performance 

over three criteria, 1) Professional Conduct, 2) Ability to 

meet deadlines, and 3) Accepting responsibility of work 

done. For their final internship presentation, students’ 

public speaking and presentation skills were assessed 

by faculty using a 4-point rating scale over 5 criteria 

assessing both content and delivery. In their weekly 

internship reports, students self-reflected on their work 

experiences, initiative demonstrated, and their ability 

to complete tasks. They were rated by faculty using a 

4-point rating scale over specific criteria.

In using multiple assessment measures to assess a 

single MALO through the internship, CCMS was able to 

triangulate assessment data which strengthened the 

validity of their findings. Triangulating data and the use 

of institutional assessment tools, such as the employer 

evaluation, are “best practices” in learning outcomes 

assessment.

Accreditation Update
This fall has been a very busy period for accreditation 

at ZU. At the institution level, we had a MSCHE team 

visit on September 29 & 30th, and we also submitted 

our response to the Commission for Academic 

Accreditation (CAA) on September 30th. At the college 

level, CCMS has just hosted a review team from the 

Accrediting Council on Education in Journalism and 

Mass Communications as they near the final stages of 

their disciplinary accreditation. ZU has been MSCHE 

accredited since 2008 and is one of only 17 international 

institutions and 4 regionally with this internationally 

recognized accreditation. With the progress that CCMS 

has made, ZU has nearly completed its goal of gaining 

5 disciplinary accreditations which was first presented 

through the “Destined to Lead” strategic plan in 2009. 

This will be a major institutional accomplishment and 

one that further distinguishes us regionally as a leading 

institution. On the immediate horizon is CAA program 

accreditation for all of our academic programs. The 

College of Education will be the first to submit their CAA 

self-study in December 2014.

Commission for Academic Accredita on
Ministry of Higher Educa on and Scien fic Research

United Arab Emirates

Accredited by Middle States Commission on Higher Education
3624 Market Street
Philadelphia, PA 19104-2680
267-284-5000



In 1990 Boyer stated that scholarship of teaching and 
learning (SoTL) was a legitimate and necessary area of 
research involving the “…systematic study of teaching 
and learning processes. It differs from scholarly teaching 
in that it requires a format that will allow public sharing 
and the opportunity for application and evaluation by 
others.” (Boyer, 1990). Ultimately SoTL is concerned 
with all of the factors that have an impact on student 
learning including teaching and pedagogical practice 
and environment (including culture). Framing SoTL as a 
systematic approach to studying impact means that (1) 
research questions, (2) methodology, and (3) measures 
are important for the generation and use of reliable 
evidence that can be used to inform teaching practice 
(Scholarly Teaching).

As with any field, as SoTL has grown in acceptance and 
practice it has developed more definition and granularity. 
The Scholarship of Assessment has become increasingly 
of interest in the determination of success. How do we 
know if students are learning? How do we know when 
and how we are having an impact on that learning? 
How do we know what will have the greatest impact 
on learning? Institutional policy, curriculum design, 
classroom practice, and environmental factors can all 
have an impact. It is useful to consider this as a recipe of 
sorts: so much policy, so much design, so much practice, 
and so much environment mixed together in the right 
quantities will provide optimal learning outcomes. 
Each area of interest brings with it similar yet different 
measures and ways of measuring but all go towards a 
better understanding of the optimal recipe. 

Although it seems intuitively right that optimizing 
student learning is a mix of elements, the different 
areas of assessment have not always been considered 
together. Richie (2012), for example, discussed the 
history of assessment as a dichotomy between 
classroom evaluation and institutional or program 
evaluation. She makes the point that they both share 
common SoTL roots and are really just different parts 
of the same picture. The National Institute for Learning 
Outcomes Assessment (NILOA) found that the top 3 
uses of program assessment data was to improve the 
program, to improve instruction, and for accreditation 
purposes (Ewell, Paulson & Kinzie, 2011). However, they 
also found that institutional and program assessment 
strategies and measures were typically formulated by 
non-teaching staff with little input from teaching faculty. 

Similarly Biggs (1999) argued that at the curriculum and 
classroom level there is a need for alignment between 
learning objectives, teaching practice, and assessment 
in order to provide the most effective learning experience 
for our students (as cited in Price, Carroll, O’Donovan, & 
Rust, 2011). It seems crucial that we include all strata 
of assessment in a common frame, and ensure an 
alignment of these strata, in order to provide a more 
complete picture of how each contributes to student 
learning and where to make improvements.

The Scholarship of Assessment is crucial if we are to 
understand if we are having an impact on student 
learning. The areas of focus range from institutional 
policy to individual practice but must be aligned and 
considered together for greatest impact. As Boyer 
suggested, the common threads in Scholarship of 
Teaching and Learning, and therefore Scholarship of 
Assessment, are systematic inquiry and dissemination. 
Ultimately this forms the evidence from which to make 
decisions to help optimize student learning and student 
learning outcomes.
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Brad Johnson
Assistant Professor

Director, Center for Educational Innovation

Scholarship of Assessment



Feedback
We’d love to hear your feedback and suggestions. You can contact us at

 kevin.schoepp@zu.ac.ae
We look forward to hearing from you!

Event Day/ Date Time Venue

IUPUI Assessment Institute Sunday, October 19, 2014 3 days Indianapolis, Indiana, USA 

University Learning Outcomes Assessment 
Standing Committee

Monday, October 20, 2014 3:00-4:00
VC – CON-03-029 Al Salmi /
 VC L1-0-075

University Learning Outcomes Assessment 
Standing Committee- Plan Presentations

Tuesday, November 18, 2014 3:00-4:00
VC – CON-03-029 Al Salmi /
 VC L1-0-075

University Learning Outcomes Assessment 
Standing Committee- Plan Presentations

Thursday, November 20, 2014 12:00-1:00 EBR (DXB)/ADM-2-057 (AUH) 

Workshop: Effective Closing the Loop in 
Program Learning Outcomes Assessment

Wednesday & Thursday, 
November 26 & 27

TBA TBA

MSCHE Annual Conference Tuesday, December 2, 2014 2.5 days Washington, DC, USA

University Learning Outcomes Assessment 
Standing Committee

Tuesday, December 16, 2014 12:00-1:00 EBR (DXB)/ADM-2-057 (AUH) 

Learning Outcomes Assessment Retreat
1 day the week of 25-29 

January 2015
TBA TBA

University Learning Outcomes Assessment 
Standing Committee

Monday, January 26, 2015 3:00-4:00
VC – CON-03-029 Al Salmi / 
VC L1-0-075

*More events and workshops are being planned, so watch your email or call OEE at ext 3277

Upcoming Events

Assessment Workshops

On October 8th and 9th, the Office of Educational 
Effectiveness (OEE) hosted 2 workshops titled 
Creating Effective Assessments for Program Learning 
Outcomes Assessment which was attend by about 
30 faculty across both campuses. For more news 
about upcoming assessment workshops, watch your 
email, speak to your representative on the University 
Learning Outcomes Assessment Committee, or call 
the OEE at ext 3227.


